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	Autumn 1
	Autumn 2
	Spring 1
	Spring 2
	Summer 1
	Summer 2

	Lower School
EYFS
	F1: Why is the words ‘God’ so important to Christians?
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	F2: Why do Christians perform a nativity play?
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	F3: Being Special: Where do we belong?
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	F4: Why is Easter special to Christians?
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	F5: What places are special and why?
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	Lower School 
Year 1
	1:10
Unit 1:1
GOD - UC

What do Christians believe God is like?
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	1:8
Unit 1:3
INCARNATION - UC

Why does Christmas matter to Christians?

[image: ]
	1:11
Unit 1:10

What does it mean to belong to a faith and belief community?[image: ]

	2:16
Unit 1:5
SALVATION – UC

Why does Easter matter to Christians?[image: ]

	1:9
Unit1:7

Who is Jewish and how do they live?[image: ]

	2:18 
Unit 1:8

What makes some places sacred to believers?
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	Ongoing throughout the year
	F6 What times/ stories are special and why?
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	Autumn 1
	Autumn 2
	Spring 1
	Spring 2
	Summer 1
	Summer 2

	Middle School
Year A

	2:13
Unit 1:4
GOSPEL – UC

What is the Good news Christians believe Jesus brings? (part 1)
[image: ]
	2;14
Unit1:4
GOSPEL-UC

What is the Good news Christians believe Jesus brings ? (part 2)
[image: ]
	2:17
Unit 1:6

Who is a Muslim and how do they live (part 1)?
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	4:28
L2:5
SALVATION – UC

Why do Christians call the day Jesus died ‘Good Friday’?
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	2:17
Unit 1:7
Who is a Muslim and how do they live (part 2)?
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	3:24
L2:12
How and why do people try to make the World a better place?
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	Middle School Year B

	4:27
L2:7

What do Hindu’s believe God is like?
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	4:25
L2:4
GOSPEL -UC

What kind of World did Jesus want?
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	4:29
L2:8

What is it like to be a Hindu in Britain today?
[image: ]
	Unit 1:2
CREATION-UC

Who do Christians say created the World?[image: ]

	3:19
L2:2
PEOPLE OF GOD – UC

What is it like for someone to follow God?
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	1:12
Unit 1:9

How should we care for the World and for others and why does it matter?
[image: ]



	
	Autumn 1
	Autumn 2
	Spring 1
	Spring 2
	Summer 1
	Summer 2

	Upper School
Year A

	6:37
U2:4
GOSPEL -UC

Christians and how to live -  What would Jesus do?
[image: ]

	6:38
U2:3
INCARNATION – UC

Why do Christians believe Jesus was the Messiah?[image: ]

	5:31
U2:1
GOD – UC

What does it mean if Christians believe God is holy and loving?
[image: ]
	5:33
U2:9

Why is the Torah so important to Jewish people?

[image: ]
	Unit 2:11 
NEW

What does it mean to be a humanist in Britain today?
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	U2:13NEW
What can be done to reduce racism?  Can religion help?
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	Upper School
Year B
	6:39
U2:7

Why do Hindus want to be good?
[image: ]

	5:34
U2:2
CREATION – UC

Creation and Science
Conflicting or complementary?
[image: ]
	5:32
U2:8
What does it mean to be a Muslim in Britain today?
[image: ]
	6:41
U2:6
KINDGOM OF GOD – UC

For Christians: what kind of king is Jesus?
[image: ]
	5:36
U2:10

What matters most to Humanists and Christians?
[image: ]
	U2:14 NEW
What do religious and non-religious world views teach about caring for the Earth?
[image: ]


	Supplementary Year

	3:20
L2:3
GOD/INCARNATION - UC
What is the ‘Trinity’ and why is it important to Christians?
[image: ]
	L2:13NEW
How do people from religious and non-religious communities celebrate key events?
[image: ]
	3:23
Unit L2:1
CREATION- UC

What do Christians learn from the Creation Story?
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	U2:12
How does faith help when life gets hard?
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	4:26
L2:6
KINGDOM OF GOD - UC
For Christians what is the impact of 
Pentecost?
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	4:30
L2:11

How and why do people mark the significant events of life?
[image: ]













Knowledge and Skills:  Lower School EYFS
	Autumn 1
Why is the word ‘God’ so important to Christians?

	Autumn 2
Why is Christmas special to Christians?

	Spring 1
Being special: Where do we belong?


	EYFS CURRICULUM COVERAGE:

	NATIONAL CURRICULUM COVERAGE:

	EYFS CURRICULUM COVERAGE:

	NATIONAL CURRICULUM COVERAGE:

	EYFS CURRICULUM COVERAGE:

	NATIONAL CURRICULUM COVERAGE:


	SUBSTANTIVE KNOWLEDGE:
I can retell stories, talking about what they say about the World, God and human beings.

I can say how and when Christians like to thank their Creator

I can recall simply what happens when a baby is welcomed into a religion other than Christianity.
	SUBSTANTIVE KNOWLEDGE:
I know and can recall simply what happens at a traditional Christian festival (Christmas).

I begin to know the word ‘incarnation’ as describing the belief that God came to Earth as Jesus.
	SUBSTANTIVE KNOWLEDGE:
I Know some religious stories and can retell them, making connections with personal experiences.

I can recall simply what happens at a traditional Christian infant baptism and dedication.



	DISCIPLINARY KNOWLEDGE:
I can talk about things they find interesting, puzzling or wonderful and also about their own feelings about the World.

I can think about the wonders of the natural world, expressing ideas and feelings.

	DISCIPLINARY KNOWLEDGE:
I can talk about people who are special to me.

I can say what makes my friends and family special to me.

I can retell religious stories, making connections with my own life. 
	DISCIPLINARY KNOWLEDGE:
I can share and record occasions when things have happened in my life that made me feel special.








Knowledge and Skills:  Lower School Year 1
	

	

	

	EYFS CURRICULUM COVERAGE:

	NATIONAL CURRICULUM COVERAGE:

	EYFS CURRICULUM COVERAGE:

	NATIONAL CURRICULUM COVERAGE:

	EYFS CURRICULUM COVERAGE:

	NATIONAL CURRICULUM COVERAGE:


	KS1 SUBSTANTIVE KNOWLEDGE:

	KS1 SUBSTANTIVE KNOWLEDGE:

	KS1 SUBSTANTIVE KNOWLEDGE:


	KS1 DISCIPLINARY KNOWLEDGE:

	KS1 DISCIPLINARY KNOWLEDGE:
 
	KS1 DISCIPLINARY KNOWLEDGE:





Knowledge and Skills:  Middle School Year A
	 
	
	

	NATIONAL CURRICULUM COVERAGE:

	NATIONAL CURRICULUM COVERAGE:

	NATIONAL CURRICULUM COVERAGE:


	SUBSTANTIVE KNOWLEDGE:

	SUBSTANTIVE KNOWLEDGE:

	SUBSTANTIVE KNOWLEDGE:


	KS2 DISCIPLINARY KNOWLEDGE:

	KS2 DISCIPLINARY KNOWLEDGE:

	DISCIPLINARY KNOWLEDGE:








Knowledge and Skills:  Middle School Year B
	
	
	

	NATIONAL CURRICULUM COVERAGE:

	NATIONAL CURRICULUM COVERAGE:

	NATIONAL CURRICULUM COVERAGE:


	SUBSTANTIVE KNOWLEDGE:

	SUBSTANTIVE KNOWLEDGE:

	SUBSTANTIVE KNOWLEDGE:


	KS2 DISCIPLINARY KNOWLEDGE:

	KS2 DISCIPLINARY KNOWLEDGE:

	DISCIPLINARY KNOWLEDGE:









Knowledge and Skills:  Upper School Year A
	

	




	


	NATIONAL CURRICULUM COVERAGE:

	NATIONAL CURRICULUM COVERAGE:

	NATIONAL CURRICULUM COVERAGE:


	SUBSTANTIVE KNOWLEDGE:

	SUBSTANTIVE KNOWLEDGE:

	SUBSTANTIVE KNOWLEDGE:
 

	DISCIPLINARY KNOWLEDGE:

	KS2 DISCIPLINARY KNOWLEDGE:

	KS2 DISCIPLINARY KNOWLEDGE:







Knowledge and Skills:  Upper School Year B
	
	
	

	NATIONAL CURRICULUM COVERAGE:

	NATIONAL CURRICULUM COVERAGE:

	NATIONAL CURRICULUM COVERAGE:


	SUBSTANTIVE KNOWLEDGE:

	SUBSTANTIVE KNOWLEDGE:

	SUBSTANTIVE KNOWLEDGE:


	KS2 DISCIPLINARY KNOWLEDGE:

	KS2 DISCIPLINARY KNOWLEDGE:

	DISCIPLINARY KNOWLEDGE:







Knowledge and Skills:  Supplementary Year 
	
	




	

	NATIONAL CURRICULUM COVERAGE:

	NATIONAL CURRICULUM COVERAGE:

	NATIONAL CURRICULUM COVERAGE:


	SUBSTANTIVE KNOWLEDGE:

	SUBSTANTIVE KNOWLEDGE:

	SUBSTANTIVE KNOWLEDGE:


	DISCIPLINARY KNOWLEDGE:

	DISCIPLINARY KNOWLEDGE:

	DISCIPLINARY KNOWLEDGE:








Progression by Disciplinary Knowledge
Progression by Disciplinary Skill
	
	Lower School
	Middle School
	Upper School

	Human and Physical Geography
	·  Identify seasonal and daily weather patterns in the United Kingdom.
·  Use basic geographical vocabulary for key physical features: beach, cliff, coast, forest, hill, mountain, sea, ocean, river, valley, soil, vegetation, season, weather.
·  Use basic geographical vocabulary for key human features: city, town, village, factory, farm, house, port, office, harbour, shop.
·  Know the location of hot and cold areas of the world in relation to the Equator and the North and South poles.


	·  Describe and understand the physical geography of climate zones.
·  Understand the water cycle.
·  Describe and understand key aspects of rivers.  
·  Describe and understand aspects of human geography, including types of settlement and land use.

	·  Describe and understand the physical geography of biomes and vegetation belts.
·  Describe and understand the physical geography of mountains, volcanoes and earthquakes.
·  Understand aspects of human geography, including economic activity and trade links, the distribution of natural resources (eg energy, food, minerals and water).

	Locational Knowledge
	·  Name, locate and identify characteristics of the 4 countries and capital cities of the United Kingdom, and its surrounding seas.
·  Name and locate the world’s seven continents and five oceans.

	·  Name and locate counties and cities of the UK, geographical regions and their human and physical characteristics, key topographical features (inc hills, mountains, coasts and rivers), and land use patterns; understand how some of these have changed over time.
·  Locate countries in Europe (including Russia) using maps, including their key physical and human characteristics, and major cities.

	·  Locate countries in North and South America using maps, including their environmental regions, key physical and human characteristics, and major cities.
·  Identify the position and significance of the Equator, Northern hemisphere, Southern hemisphere, Arctic and Antarctic circles, latitude, longitude, the Tropics of Cancer and Capricorn.
· Identify the position and significance of the Prime/Greenwich Meridian and time zones (including day and night). 



	
	Lower School
	Middle School
	Upper School

	Place Knowledge 
	·  I am beginning to understand geographical similarities and differences through studying the human and physical geography of a small area of the UK, and a small area of a contrasting African country.

	·  I understand geographical similarities and differences through studying the human and physical geography of a region of the UK and a region in a European country.
	·  I understand geographical similarities and differences through studying the human and physical geography of a region of the UK and regions within North and South America.

	Geographical Skills and Fieldwork

	·  Use aerial photographs to recognise basic human and physical features, and recognise landmarks.
·  Use simple fieldwork and observational skills to study the geography of my school, its grounds and the local environment.
·  Use an atlas to identify the United Kingdom and its countries.
·  Use world maps, atlases and globes to identify the UK and Africa.
·  Use locational and directional language (near and far; left and right) to describe locations on a map.
·  Use plan perspectives to recognise basic human and physical features.
·  Use simple compass directions (North, South, East, West) to describe the location of features, and routes on a map.
·  Devise a simple map.
·  Use and construct basic symbols in a key.
	·  Use fieldwork to observe and record the human and physical features in the local area using a range of methods, including sketch maps, plans and graphs.
·  Use maps, globes and atlases to locate the areas and features studied.
·  Use the eight points of a compass to build my knowledge of the UK.
·  Use symbols and keys (including on Ordnance Survey maps).
·  Use four-figure grid references to build my knowledge of UK and Europe.
	·  Use fieldwork to observe, measure and record the human and physical features in the local area using a range of methods, including sketch maps, plans and graphs, and digital technologies.
·  Use digital/ computer mapping to locate countries and describe features studied. 
·  Use six-figure grid references to build my knowledge of the wider world.





Geography for learners with SEND
Inclusion in geography means:  setting suitable learning challenges, responding to pupils’ diverse needs, and overcoming potential barriers to learning and assessment for individuals and groups.
	Possible struggle or challenge
	Scaffold or support to consider

	· Difficulties with reading



	· Pairing of confident and less confident readers when considering groupings in geography. 
· Make frequent use of audio/visual stimuli about places and features.  Pictures/drawings/recordings/video clips can be used to generate pupil-to-pupil discussion or precede written information.  Use or present information in tables or diagrams, rather than unbroken text.
· Make use of fluency strategies from reading lessons when reading geographical information – including echo reading and choral reading.

	· Difficulties with language/ vocabulary
	· Provide a word bank related to the theme.  This could be provided before the start of the unit, as pre-teaching, or built up cumulatively throughout the sequence of lessons.
· Provide sentence stems/speaking frames for oracy/discussion tasks to structure spoken language.
· Recognise that the language of history may be challenging and cause barriers for some pupils, including the use of geography-specific terms, eg ‘biome’, ‘meander’.  Plan to teach new geography vocabulary explicitly in context using activities from the menu of instructional activities.
· Use pictures and symbols (eg Widgit) to illustrate new geographical concepts.
· Simplify questioning words – for example, do not ask them to ‘compare and contrast’ but ask ‘what are the things that are different between …’

	· Difficulties with writing/ recording
	· Consider alternatives to written recording at times.  Children may be able to achieve more verbally than in written form, so involve them fully in showing their learning through discussions, drama and debates.


	· Difficulties with maths/number
	· Be aware of challenges with shape and space potentially being a barrier in map/compass work.  Increase adult support, or make use of mixed ability pairings, where possible.  
· Ensure large numbers used in geographical learning (eg population or area of a country) can be read and understood by the child, in order to have meaning.

	· Difficulties with memory/ processing
	· Use a digital camera to capture important findings on a field trip for future reference. Images can also be used to build a visual record. Simple audio recorders can be used instead of written notes during visits or field trips.
· Reinforcement of key facts eg locations of places on a map, through retrieval practice principles – revisit regularly, spaced practice, dual coding (words and visuals together).
· Reduce reliance on memory by using a chart that shows the ‘big picture’ to help pupils make links between lessons, eg a chart showing the big question, and how each lesson is related to the question.  Use mind maps and other visual devices to help pupils see patterns and relationships.
· Narrative can help all pupils, including those with learning difficulties, to make sense of events by bringing other countries and cultures to life, so consider using stories (of real people living in different parts of the world) within geography learning.
· When questioning, allow pupils time to discuss the answers to questions in pairs, before requesting verbal responses.  Structures such as think-pair-share can be really helpful.
· When you are asking questions, use pupils’ names to warn them that they are about to be involved. Sometimes, warning pupils quietly that you are about to ask them a question gives them a little thinking time and they may be able to answer more confidently.
· Invite pupils to comment on a key issue, and check their understanding by asking them to reformulate it in their own words or in a different form. For example, after an enquiry about tectonic processes, ask pupils to explain their findings in diagrams, as well as explaining orally or in writing.

	· Difficulties with engagement, for example because of SEMH needs
	· Identify pupils’ existing geographical knowledge and prior experience eg using posters, concept maps and mind-mapping software. 
· Relate geographical concepts to everyday applications. Use real objects as a starting point for developing the concepts and the language needed to describe and discuss what pupils have observed or experienced.
· Concrete materials and sensory resources, such as a replica rainforest, can help pupils understand unfamiliar locations and people
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